Lesson Plan: Historical and Cultural Heritage Sites Film Project
Subjects: The lesson could be used in Middle and High school units relating to Guam History, Spanish Colonization,
American Expansionism, Globalization, Cultural Imperialism, and Architecture, Guam/Pacific/World History,
Social Studies, Anthropology, CHamoru Studies, Micronesian Studies, Pacific Islands Studies
Grade-level: Middle and High school students who have completed basic geography and social studies classes.
Time required: In-class: 6.5 hours, Independent study: 4-6 weeks
Materials required: The readings and maps listed below can either be used directly on the computer or can be printed
out, photocopied, and distributed to students.
• Three readings: The first provides information about the National Historic Preservation Act (1966); the second
gives an overview of the historic site of Ritidian (Litekyan), which is also the location of the National Wildlife
Refuge, as well as traditionally held lands, and may be impacted by live-fire training activities by the US
military; the third is an overview of Guampedia’s project on remembering Guam’s cultural and historic heritage
sites.
• Two maps: Both maps are on the same page. The first is a modern map of Guam; the second is a map of Ritidian
in Northern Guam.
• Two photos: The first is a picture of Ritidian’s limestone cliff; and the second a picture of a portion of a cave in
Ritidian marred by vandals.
• Students should have access to the following equipment:
• Camera with both still-image and video recording capabilities
• Materials for recording information (i.e., notebook, pens, sound recorder, etc.)
• Access to computer with word processing and presentation software (i.e., PowerPoint, Prezi, etc.)
• Thumbdrive, external hard drive, etc.
Related background film viewing: Hasso’: I Guinahan Guahan, Guam’s Unique Sense of Place. Guampedia
Foundation. 2015.
Related background reading: Carson, Mike. Ritidian (Litekyan). Retrieved 27 November 2020.
• Pacific Daily News. “Researchers Re-discover Ancient Chamorro Village at Ritidian.” 19 June 2015. Retrieved
27 November 2020.
• Tolentino, Dominica. Hasso’: Remembering Guam’s Ancient Heritage Sites. Retrieved 27 November 2020.
Related links: Guampedia.com, Guam Preservation Trust, National Park Service, National Register of Historic Places
Related resources: Micronesian Areas Research Center, University of Guam
• Robert F. Kennedy Library, University of Guam
• Nieves Flores Public Library, Hagåtña, Guam

Lesson Plan
Description

This film project encourages students to engage more deeply with Guam’s cultural heritage by visiting the island’s
historic sites, talking to people, and using various resources to gather information about places with cultural or historic
significance in Guam. In addition, students will be able to critically discuss issues surrounding historic sites and the
importance of historic preservation.

Objectives/Skills

Through this project, students will:
• Be able to identify and locate Guam’s historic sites and structures.
• Demonstrate in oral, written, and visual forms their knowledge of historical and cultural heritage sites, including their
background, their significance to people today, and current efforts or needs to preserve/perpetuate them.
• Students will demonstrate knowledge of the overall significance to understanding historical, cultural, political, and
social issues and concerns related to historic sites in Guam.
• Develop the ability to locate, interpret and evaluate scholarly and other sources and make meaningful and critical
connections between such material and the specific sites that they visit.
• Enhance familiarity and skill base in multimedia technology.
• Expand public speaking and presentation skills.

In-class Procedure
Day 1

Reading 1: What is Historic Preservation?
1. Announce to the students: “The year is 3016–one thousand years from now. We’re long gone, and so are most of
the things around us.”
2. Ask the students the following questions:
• “What do you think people will remember about the world of 2016?”
• “Do you think they will understand what daily life was like for us?”
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• “If we could send them a package of items to help them understand, what would we include?” (Write
brainstorming ideas on the board.)”
Ask students to explain the items they have chosen for people to remember 2016. Why are these items important or
significant? Explain how these items relate to an understanding of their world, themselves, their culture, their
society in the present as well as in the past.
Turn the discussion to historic preservation. Ask, “What is historic preservation?” and write some of their ideas on
the board.
Present students with Reading 1: What is Historic Preservation? / The National Historic Preservation Act (1966).
Read through “What is Historic Preservation?” first and discuss by comparing their responses prior to the reading
with the NPS definition.
Questions for Reading 1:
• What, do you think, would be an example of something on Guam that would fall under the protection of the
National Historic Preservation Act?
• What other challenges might prevent a historic place from being saved or preserved?
Say to the students, “For the next few weeks, we’re going to learn about historic preservation, and you will take on
the role of preservationist–a person who tries to preserve or record or document historical or cultural artifacts from
the past or present, so that they won’t be forgotten. You will document a historic place and talk to people so you
can learn what it is about that place that makes it significant for Guam, and why it should be protected. As you’ll
see, preserving something historically or culturally important is not always easy.”
Introduce students to the National Historic Preservation Act, by referring them again to Reading 1.
Discuss the questions for Reading 1. Have students offer three examples of what they believe are historic sites on
Guam. Ask the students who offered the examples to explain why they consider them historically or culturally
significant. Based on these responses, allow the class to take a vote for each site offered over whether they should
or should not be preserved under the Historic Preservation Act.

Day 2

*Photo by D. Tolentino, for guampedia.com, 2015.
Questions
• What kind of landscape is this?
• How might humans have survived in a place like this?
Teaching Activities
1. Present students with Photo 3: Image of Ritidian Limestone Cliff (Photo by D. Tolentino).
2. Discuss and answer the following questions as a class:
• Step 1: How would you describe the photograph?
• Step 2: What details–such as people, objects, and activities—do you notice?
• Step 3: What other information—such as time period, location, season, reason photo was taken—can you gather
from the photo?
• Step 4: What questions do you have about the photograph? How might you find answers to these questions?
3. Inform students that this large limestone cliff is located in Ritidian at the northern tip of Guam. Ask students to
raise their hand if:
• They have heard of Ritidian.
• They know where Ritidian is located.
• They have heard of the US Fish and Wildlife Refuge.
• They have heard about the presence of ancient CHamoru latte villages there.
4. Inform students that Ritidian is where the Fish and Wildlife Service has a refuge to protect some of the native
animal and plant species that life there. Ritidian is also one of the first sites inhabited by the earliest people who
traveled to Guam almost 4,000 years ago. There are caves with cave art, or drawings made on cave walls, made
many years ago. It is also the site of ancient CHamoru villages, abandoned when the CHamorus were forced to
move during the early years of Spanish colonization in the late 1600s. Ritidian is also likely to be impacted by
upcoming military live-fire training activities, setting the stage for reaction and debate among different people on
Guam.
Setting the stage. Carson, Mike. Ritidian (Litekyan). Retrieved 27 November 2020.
Locating the site. *Map 1: Guam, Mariana Islands
Questions for Map 1
1. Where is Ritidian located on the map?
2. Looking at its location, what kind of lifestyle would the earliest inhabitants of this site have had? What would they
eat? What resources did they have access to?
3. Why would this area be important for a buffer zone for military live-fire testing, and why would some people be
concerned about such activities taking place in Ritidian?

Determining the facts

Reading 2: “Researchers rediscover ancient Chamorro village at Ritidian”
2 of 3

Pacific Daily News. “Researchers Re-discover Ancient Chamorro Village at Ritidian.” 19 June 2015. Retrieved 27
November 2020.
Questions for Reading 2
1. What was life in Ritidian like in Guam’s ancient past?
2. What exactly is endangered in Ritidian? What factors are threatening it?
3. Look at Photo 2 below: “Ritidian Cave Vandalized.” Why is vandalism at Ritidian a problem? What, do you think,
is a solution to this problem?
4. Why, do you think, some of the people of Guam want to protect Ritidian? Who are these people?
5. What can be done to protect Ritidian? What are the challenges or issues regarding its protection? What has been
done so far to protect the area?

Film Session 1

Hasso’: I Guinahan Guahan, Guam’s Unique Sense of Place

Reading 3

Tolentino, Dominica. Hasso’: Remembering Guam’s Ancient Heritage Sites. Retrieved 27 November 2020.
1. Before class, have students read Hasso’: Remembering Guam’s Heritage Sites on Guampedia.com or in the
handout, to provide a background for the film.
2. Have students view Hasso’ film in class (about 40 minutes).
3. After students have viewed the film, have them get into the groups of 4 to 5. Instruct students to share their initial
reactions to the film and any questions they might have about specific content.
4. Instruct students to gather their thoughts on the three questions posed in the film associated with the challenges
facing the people of Guam in preserving historical/heritage sites:
• How could the people of Guam or those interested ancient CHamoru culture be able to see these sites when they
are no longer accessible? What factors lend to their inaccessibility?
• How could people be taught the importance of cultural preservation and respect, especially of heritage sites?
• How could increasing knowledge of Guam’s heritage sites protect these sites from destruction or desecration by
both man-made and natural forces?
5. After students have had a good amount of time to discuss the above questions, go around and sit with each group
for about 5 minutes each and jump into the discussion or help facilitate it if group is having difficulties.
6. Prior to dismissing class, instruct them to prepare to share their answers from the day’s discussion with the rest of
the class or during the next class session, if needed.
7. By now, students should have a good understanding of historic preservation and some of the issues surrounding the
identification, appreciation and protection of historic and cultural sites.
8. Inform students that they will next be engaged in a film documenting project of a historic site on Guam. The groups
they formed during the Hasso’ film discussion will work together to complete the project. Allow students time to
exchange and share contact information and phone numbers/email addresses.

Film Session 2

Historical and Cultural Sites Film Project
1. Begin class with a large group discussion in which the smaller groups each share their responses to the previous
day’s viewing of Hasso’. Facilitate the larger discussion by comparing similarities and differences between group
responses.
• How do current efforts at heritage site preservation contribute to addressing the problems outlined in the articles?
• What challenges remain in Guam for the ongoing effort to preserve cultural and historical sites?
2. Have students get into their assigned groups and distribute the attached handout (Group Project Guidelines).
3. Review the Project Guidelines handout carefully with students. Answer any questions or address any concerns
about the project.

Independent Study

Students should be given 4 to 6 weeks to complete the project after three days of classroom instruction related to the
project.
At a midway point on the project timeline, they should meet as a group with the instructor to evaluate the progress of
the project, address any problems, and to seek guidance, support, advice from the instructor.
When project is done, 2 days of class time should be reserved for students to present their film projects to the class,
where the project will be open to questions, comments, and criticism.
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